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Abstract Some parents and students perceived 
demanding homework assignments as a frequent source of 
grievance, particularly for those high performing students 
who want spare time for independent study and cultivation of 
talents through extracurricular activities. Teachers tended to 
perceive homework assignments as a meaningful extension 
of instruction time and a media of communication between 
school and home. Cognizant of the possible conflicts about 
homework practices between school and home, the current 
study investigated homework issues from the students’ and 
their parents’ perspective while maintaining the integrity and 
information provided by the teachers of those students. The 
overarching goal of the current study was to establish a 
conceptual and applicable model for evaluating homework 
practices in local schools. Data collected included student 
and parent surveys, teacher homework philosophies, sample 
homework assignments, and homework hallway charts. The 
survey results were analyzed inductively and six key issues 
were identified pertinent to homework assignments in a well 
performing middle school in a Mid-western state in the 
United States of America. The six prominent factors 
identified include: grade-level homework coordination, 
positive perception about homework, homework as 
academically engaged time, motivation of doing homework, 
uniqueness of math homework, and ability-matching of 
homework. Some implications for parents and educators 
were articulated. 

Keywords Homework Assignment, Academic 
Performance, Extra-Curricular Activity, Grade (School) 
Level Coordination 


1. In Search of the Epiphany of 
Homework Assignments: 

A Model of Evaluating Local Schools’ 
Homework Practices 

The American public attitude toward homework during 
the last several decades can best be summarized as being 
bifurcated or vacillated between supports and oppositions. 


Cooper (2007) defined homework as “ the tasks assigned to 
students by school teachers that are intended to be carried 
out during non-school hours” (p. 4). On the one hand, many 
research results claimed that homework plays a major role in 
students’ academic achievement. For example, the average 
student doing homework had a higher chapter or unit test 
score than those of 73% of the students who do not do 
homework regularly (Canadian Council on Learning, 2009; 
Cooper, Robinson, & Patall, 2006; District Administration, 
2004 ). On the other hand, some students and parents felt 
severe frictions between the externally imposed homework 
assignments and their internally motivated spontaneous 
extracurricular activity needs (Bennett & Kalish, 2006; 
Marsh, 1992; Vatterott, 2009). Encountering some 
conflicting evidences such as doing homework does not 
positively correlate with the standardized test score (Begley, 
1998; Buell, 2006; Kohn, 2006; Kralovec & Buell, 2000; 
Solomon, Warin, & Lewis, 2002), some parents became 
even disgruntled with their children’s homework burdens. 
Thereafter, the homework controversies became one of the 
most frequently found sources of grievance and abrasion 
between parents and schools. Furthermore, probably as a 
reflection of those general attitudes or the social ethos of the 
times, even research results had not been conclusive with the 
homework efficacy issues (Gill & Schollsman, 2004; Hong 
& Milgram, 2000; Marzano & Pickering, 2007; Trautwein, 
Schnyder, Niggli, Neumann, & Liidtke, 2009). 

The influences of homework entailed complex issues 
because typical homework assignments are given at school 
but completed in the home, involving every imaginable 
stakeholder such as educators, students, parents, and 
administrators. As expected, a long list of positive 
consequences of homework had been suggested. For 
example, proponents of homework argued that doing 
homework increases the time students spend on academic 
tasks, and students’ academically engaged time was the most 
significant, immediate, and direct contributor to the students’ 
performances (Cooper, et ah, 2006; Epstein & Van Voorhis, 
2001; Hoover-Dempsey et ah, 2001; Warton, 2001; ). 
Almost as equally convincing, however, opponents of 
homework argued negative influences of homework. For 
example, homework saturated students blocking them from 
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academic pursuit, which in turn caused psychological fatigue, 
deprived students of access to extracurricular activities, 
leisure times, and community involvements. This saturation 
referring to the overexposure to academic tasks stifled 
spontaneous and intrinsic motivation to learn (Cooper, 
Lindsay, & Nye, 2000; Cooper, et al., 2006; Coutts, 2004; 
Vatterott, 2009 ). Cognizant of the complicated nature of 
homework issues, recent research proposed that the 
prescription of homework practice should be calibrated 
according to the idiosyncratic needs of local school 
communities (Bailey, 2006; Vatterott, 2009). Fine tuning 
with such conceptualization of homework, the current study 
of examining prominent factors of effective homework 
prescriptions and practices was conducted with the view to 
establish an evaluative protocol for the local school level. 

2. Research Methods 

In order to understand the complicated issues of 
homework, we chose a mixed research design that included a 
descriptive survey as well as qualitative analysis of narrative 
data. Although the descriptive survey gave us our 
demographics and parameters providing the underpinnings 
to our research question, we chose to focus primarily on the 
qualitative analysis because the qualitative data shed 
important insights. Jovannovic (2011) stated that “ there are 
plausible academic as well as social indicators that 
qualitative research has become an indispensable part of the 
methodological repertoire of the social sciences ” (p. 1). 
Litchman (2013) stated that “ the purpose of qualitative 
research is to describe, understand, and interpret human 
phenomenon, human interaction, or human discourse ” (p. 
17), where phenomena referred to lived experiences of 
humans, and we thought the purpose of the current study was 
well suited for such a research paradigm. In short, we wanted 
“to know the story behind the number ” about the homework 
prescriptions and practices (Mayon, 2009, p. 10). The 
purpose of the current study was to establish a conceptual 
and applicable model through which educators can approach 
complicated homework issues within a local idiosyncratic 
school level, using a more comprehensive and naturalistic 
way to gain ground on which we can process, analyze, and 
evaluate the effectiveness of homework practices. With this 
purpose guiding our research design, the following research 
question was formulated for the current inquiry: What 
factors are prominent in successful prescription and practice 
of homework assignments? 

2.1. Selection of Participants 

Colleges and university were often conceptualized as the 
hub of knowledge productions and scholastic services. One 
of the authors have been served adjacent twelve local school 
districts in the capacities of professional development, 
curriculum review, and consultation as a prominent 
university professor in the regional campus of the state’s 


flagship university for about a decade. Recently, a local 
principal from the Mid-west school district requested the 
authors to evaluate the middle school’s overall practices of 
homework, particularly its efficacy and adequacy. The 
middle school includes grades 6, 7, and 8 and each grade has 
two interdisciplinary team organizations consisting of the 
core subject area teachers (Science, Language Arts, Social 
Studies and Mathematics). The school had been 
continuously successful in its academic performance over 
the past decade. For example, the school continuously made 
Adequate Yearly Progress (AYP) since the NCLB (No Child 
Left Behind) Act was put into effect in 2001. Moreover, the 
students’ academic performance measured by the ISTEP 
(Indiana Statewide Testing for Educational Progress) 
passing rate from 2000 to 2011 indicated that the students 
had consistently outperformed the State average 
significantly without exception (Indiana Department of 
Education, 2012). The local school of the current study was 
nested in one of the ten states that had been selected to 
receive NCLB waivers for its continuous excellent academic 
performance. The principal was a strong homework advocate, 
maintained a conviction that homework practices of the 
school had positively impacted the academic performance of 
the students. 

2.2. Data Collection 

Initially, a survey was conducted for the entire middle 
school student population and their parents (n=584) and 
other homework information was gathered from the middle 
school teachers (n=34). At this stage, the students and their 
parents were asked to complete a survey questionnaire that 
consisted of 13 questions (e.g., see Appendix A, the parent 
and student surveys were identical questions; however, word 
usage was altered where deemed appropriate to each 
respective audience). The parent surveys were sent home to 
the parents via their child along with the Student Consent 
Form. The Student Consent Forms and completed surveys 
were returned to the school via the parents’ child. Classroom 
teachers distributed the student survey to students with 
signed consent. We received a total of 339 (58%) parent 
surveys and consent forms and administered 319 (55%) 
student surveys. Other data collected included: 26 (76% of 
teachers) homework philosophy statements; 46 (68% of total 
number of homework assignments that require more than 45 
minutes in completion) examples of homework assignments; 
and 6 (100%; 2 charts per grade) digital pictures of the 
homework hallway charts. Also, the school’s student 
demographic information was collected through an Internet 
search, and the results included: White 88%, Black 4%, 
Hispanic 2%, Asian 2%, Multiracial 5%; among those 
students, 78 % paid lunch, 3% reduced lunch, and 19% free 
lunch (Indiana Department of Education, 2012). 

2.3. Data Coding and Analysis 

Because we were interested in the story of the participants 
and willing to identify the units of information that 
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contributed to the themes of the phenomena (Vaughn, 
Schumm, & Sinagub, 1996), we used the inductive analysis 
procedures to analyze and interpret the data. The inductive 
analysis procedures involved with managing data through 
coding, categorizing into themes, and determining 
relationships among the themes (Huberman & Miles, 1994; 
Litchman, 2013), whereby determining relationships among 
the themes referred to finding the manifested trends, patterns, 
and consistencies among the emerged significant factors. 
The collected data set, particularly the participant teachers’ 
homework philosophy statements, the homework 
assignments, and the homework hallway charts were coded 
and analyzed according to the coding process proposed by 
Bogdan and Biklen (1998). In the first phase of analysis, we 
organized all qualitative data by categories of phenomena 
and for relationships among those categories. Codes were 
organized with phrases that identified similar patterns, 
themes, recurring ideas or relationships or differences 
between and among segments of data. LeCompte (2000) 
stated that this process of coding the data into epiphanic 
categories enables researchers to manage and reconstruct 
meaningful components. The second phase of data analysis 
involved investigating the identified categories through a 
display of diagrams of the codes. Coffey & Atkinson (1996) 
stated that this strategy facilitated researchers to break up the 
data in analytically meaningful manners while maintaining a 
holistic perspective. The third phase of analysis involved 
collapsing two or more meaningful categories, patterns, and 
consistencies into a broader thematic unit. Through this 
process, we were able to establish generalizations that 
account for the consistencies in the data. 

3. Results 

Harris Cooper (2001 & 2007) in The Battle over 
Homework described seven distinctions of homework 
assignments: Amount, purpose, skill area used, degree of 
individualization, student choice, completion deadlines, and 
social context. The homework model proposed that those 
seven categories were the most critical ones that determined 
what a homework assignment should contain and how it 
should be carried out (Coopers, 2001 & 2007). The results of 
an analysis of the homework assignments regarding six of 
these distinctions were located in Table 1. The Amount 
distinction which referred to frequency of assignments and 
length of assignments was not analyzed due to the data being 
a sample of two assignments in a given week and not an 
exhausted compilation of a year’s worth of assignments. The 
analysis of the homework hallway chart data spoke to the 
Amount distinction and would follow in this results section. 

Since inadequate numbers of homework assignments were 
collected from the teachers to analyze the data regarding the 
Cooper’s (1989 & 2007) Amount theme, we analyzed the 
Homework Hallway Chart data. The following themes spoke 
to the Amount category and also lead us to an understanding 
of the coordination efforts of the teachers in regards to 


homework. The Homework Hallway Chart data also 
revealed differences between the six grade prescription and 
practices regarding homework and the rest of the middle 
school, 7 th and 8 th grades. 

•Very few teachers assign homework on Friday 
• Of the four core subjects; language arts, mathematics, 
social studies, and science, there was never a day that all four 
subjects assigned homework 

•Mathematics homework was assigned daily unless a 
mathematics quiz or test was scheduled 
•Most assignments in Grade 6 were due the following day 
•Most assignments in Grade 7 and 8 were not due the 
following day 

•As the grade level increases, so did the complexity of 
assignments 

•As the grade level increases, so did the completion deadline. 
More long-term projects were assigned in grade 7 and 8. 

When teachers’ homework philosophies were analyzed, a 
synergy was observed between the prescriptive pedagogical 
theories of homework assignments and the skillful 
applications of homework practices. The homework 
practices were synergistic in that the more a teacher was 
involved, invested, and reflective in homework practices, the 
teacher was more likely to provide meticulous feedback, 
individualized explanation as to how to improve students’ 
homework performance, and even meaningful alternatives to 
the routine homework assignments. Therefore, students 
would be even more likely to benefit by actually doing the 
prescribed homework when the teacher authentically valued 
the worthiness of homework practices as a meaningful 
extension of teaching activities. As with the homework 
assignments and the homework hallway chart data, teacher 
coordination efforts were apparent and also discovered was 
an awareness of the length of assignments in relation to 
developmental levels. Five themes emerged from the 
analysis of teachers’ homework philosophy statements. 
•Homework is necessary, “Homework is an essential part of 
a child’s education. It promotes critical life skills such as 
self-discipline, time management, and sense of personal 
responsibility.” 

•Providing class time to begin homework is essential, “This 
way a student has me handy if they run into problems getting 
started. I encourage them to scan their assignment to see if 
they anticipate difficulties they may encounter on some of 
the later problems on each set.” 

•Coordination with other teachers is essential, “1 like the fact 
that 1 can see what the other teachers are up to now by having 
the assignment boards in the hallway.” 

•Teachers’ awareness of length of homework is essential, “I 
will continue to use my best judgment in assigning work that 
meets the individual needs of the students and an appropriate 
amount of homework.” 

•Homework provides feedback for students and teachers, “It 
[homework] should not be long, rote work, rather a simple 
and short gauge of the student’s mastery of the lesson’s 
skills.” 



122 


In Search of the Epiphany of Homework Assignments: A Model of Evaluating Local Schools’ Homework Practices 


The teachers described homework as “ essential, vital, 
integral, and necessary ’” to the success of their students. 
They viewed homework as an extension of classroom 
instruction. Most importantly, the teachers used homework 
to provide feedback to students and back to themselves in 
regards to student knowledge, retaining knowledge, and 
mastery of skills and concepts. 

Teachers realized that for homework to be an essential 
component to student learning at least three themes needed 
to be at the forefront: coordination with teachers, awareness 
of length, and providing class time. Therefore, their 
philosophies indicated that coordination of homework was 
just as important as coordination of large assignments, tests, 
and long-term projects. Coordinating the amount of 
homework given by each teacher in a team and the length of 
estimated time needed to complete the homework 
assignments increased the amount of success middle school 
students have with completion of homework. These teachers 
expressed the understanding that homework needed to be 
purposeful and that lots of homework did not equate to 
increased learning and may also be counter-productive. 
Length of homework should be based upon the purpose of 
the homework and the development of the students. The last 
essential component involved allowing students class time to 
begin homework assignments. The teachers indicated that 
allowing students to begin homework gave teachers a chance 
to monitor understanding, give assistance, and scan for 
difficulties. Class time was also given for longer, larger 
assignments so that students were allowed to work 
individually and in groups. 

Finally, teachers expressed that homework came in many 
forms and could be used for a variety of purposes including: 
skill application, reinforce foundations, review, new material 
introduction, independent practice, integrate skills and 
enrichment. Homework could also serve as a model for 
self-discipline, time management, and personal 
responsibility. 

Results from the analysis of the student and parent survey 
data revealed specific information regarding students and 
parents views of homework. Following are a few of the 
highlights: 

• 70+ % of students finish all assigned homework five nights 
a week 

•Grades and self-satisfaction are the primary motivators of 
doing homework 

•Parents or no one help the students with their homework; 

i.e., siblings or friends are rarely of assistance 
•Most students perceive homework to be very to somewhat 
important 

4. Discussions and Implications 

The research question of the current study was to identify 
prominent significant factors that affect effective homework 
prescriptions and practices. Contextualizing the emerged 
themes and findings of the current study into the existing 


educational research literature, the following implications 
and tentative conclusions were conceived. 

1. The school’s team-level homework coordination using 
the hallway homework chart had been very effective. It was 
evident in the findings that no student ever received 
homework in all four core subjects on a given night and very 
few teachers assigned homework on Friday. Given the 
importance of homework, it is surprising to learn how few 
schools or school districts actually had homework policies or 
systematic homework coordination; i.e., only 35% of school 
districts had written homework policies (Cooper, 2007; 
Roderique, Polloway, Cumblad, & Bursuck, 1994). 
Homework assignments need to be coordinated at least at 
team-level, ideally at grade and school level because each 
subject teacher does not know the full scope of students’ 
homework assignments on each night. It should be 
remembered that every student takes part in four core 
curriculum at any given school day simultaneously. 
Therefore, it is essential for schools to have a homework 
policy established and to have systematic school-wide 
homework coordination in place. 

2. Most students of the school perceived the homework to 
be very to somewhat important as well as the teachers 
deemed it necessary. Also, the teachers of the school have 
designated a few minutes (usually 3-7 minutes toward the 
end of the class time) during class time to begin the assigned 
homework. Finally, the school had outperformed the state 
average on ISTEP test consistently over the ten consecutive 
years. Overall, the school placed a high (if not the highest) 
priority in academic learning. The school ethos and learning 
environment impacted the performance of the students 
because the mentality of students might be influenced by the 
overarching atmosphere of the school (Savage, Savage, & 
Armstrong, 2006). Promoting academic excellence through 
having an academic achiever award ceremony or a 
distinguished alumni night might spell out the importance of 
academic achievement. The students at this school appeared 
to be absorbed into the school ethos that academic 
performance matters. 

3. More than 70% of the students finished all assigned 
homework five nights a week, and about 30% or less 
students had difficulties with completing homework on time. 
The issues of homework assignments bifurcated the 
performance of students. The doers of homework tended to 
perform well with their academic subjects while the students 
who didn’t do their homework tended to perform behind 
their grade level (Coopers, 2007). Therefore, the academic 
performance gap tended to become even more widened from 
the juncture point of homework habits as the academic year 
went on (Marsh, 1992). One implication of the finding was 
that some homework assignments might have been too 
difficult for some low achievers (students not doing 
homework); i.e., they could not complete the homework 
assignments independently without parental help even when 
they wanted to do their homework. Teachers should not issue 
a homework assignment that requires a fully functioning 
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independent skill for the low achievers, the threshold of low 
achiever for the school appeared to be the bottom 20-30%. 
Cooper (2007) offered a sobering caution, “ students who fall 
below a minimum competence in a skill area may not benefit 
from homework at all” (p. 36). Considering the social 
context and skill area utilized, it is recommended for the 
teachers to individualize homework assignments for 
low-achieving students or at least build-in some task options 
in the homework, as opposed to giving out independent 
homework assignments to all students (Margolis, 2005). We 
found that about 87% of the total homework assignments of 
the school required proficient and independent academic 
skills to complete homework assignments appropriately and 
adequately. It is disheartening to learn that almost every high 
school dropout points out their inability to complete 
homework assignments as being the catalyst of his/her 
decision to quit school for good (Bailey, 2006; Kralovec & 
Buell, 2000; Olson, 2008; Rothstein, 2004). 

4. Grades and self-satisfaction were the primary motivators 
of doing homework, and the majority of the students 
completed all the homework requirements regularly. 
However, this evidence did not lead us to the conclusion that 
the school was concern-proof. According to the research of 
Marsh (1992), dedicated parents tended to be more 
concerned about the time constraints in completing 
homework assignments on time because their children had 
participated in various extracurricular activities. It was 
interesting to see that complaints and concerns regarding 
homework were more likely initiated by caring parents, not 
self-indulged individuals. Homework policy and school level 
homework coordination were essential for schools and 
school districts, even those school systems that housed well 
performing students and cohesive parents. 

5. Mathematics homework had been assigned daily unless 
a math quiz or test was scheduled for the school. The current 
daily math homework practice of the school found some 
research support; i.e., “ the average correlation between time 
on homework and math achievement was statistically 
stronger than that involving reading, ” (Coopers, 2007, p. 29) 
or any other school subjects (Trautwein, Roller, Schmitz, & 
Baumert, 2002). This finding appeared to speak to the 
uniqueness of Mathematics curriculum. Mathematics could 
be taught primarily in two ways; i.e., conceptually or 
procedurally with the hope that the other will illuminate 
eventually since they are complimentary (Goos, Dole, Makar, 
2007; Remillard & Bryans, 2004; Reys, Lindquist, Lambdin, 
& Smith, 2009). Teaching mathematics procedurally 
referred to a traditional, rule-based, step-by-step, and skill 
mastery approach of facilitating students’ learning, as 
opposed to conceptual learning. Constructivist approach of 
learning Mathematics ( e.g. conceptual learning) included 
assuring the illumination of why one should follow the given 
rule and step-by-step algorithm, promoting students’ 
communication skills and problem solving capacities, and 
enabling students to experience the actual processes of 
mathematical thinking (e.g., conjecture, generalization. 


proof, refutation) (Australian Education Council, 1991; Frid, 
2000; Goos, et al., 2007). Unless having a precedent 
understanding about why, it was hard or demoralizing to 
carry out all the steps of solving a math problem purely 
depending on a step-by-step rote memorization, particularly 
when it involved abstract and complicated concepts, which 
was most often found in solving math problems. Stacey 
(2003) criticized the procedural approach as a syndrome of 
shallow teaching, where students experienced a diet of 
excessive repetition, problems of low complexities and 
variations, and mathematical concepts of little applicability 
with very few opportunities for mathematical reasoning. The 
retention of procedural knowledge without conceptual 
understanding necessitated continuous practices (i.e., daily 
homework) because the students would not be able to 
perform to the standard without daily reinforcements of the 
retention (Hyde, Else-Quest, Alibali, Knuth, & Romberg, 
2006; Lingard et ah, 2001). Requiring daily math homework 
assignment might imply that the school’s teaching of 
mathematics probably depended too much on procedural 
algorithms without conceptual understanding. Conceptual 
learning of mathematics should be balanced with procedural 
learning. 

6.Most assignments in Grade 6 were due on the following 
day (i.e., immediate short-term), as compared to Grade 7 and 
8 which were not due on the following day (i.e., 
comparatively long-term). Also, as grade level increased, so 
did the complexity of assignments. Research findings well 
supported the current homework practices of the school 
(Cooper et ah, 2006). The magnitude of correlation 
differences between time spent on homework and academic 
performance manifested a statistical significance according 
to the different grade levels of students (Vatterott, 2009). 
According to Cooper (2007), the average correlation 
between time spent on homework and achievement was 
substantial for secondary students (Grades 7-12), as opposed 
to its effect was hovering around zero for elementary 
students. There were several plausible explanations as to 
why the homework-achievement relationship differed at 
various grade levels; however, those various explanations 
were categorized into two trends in the current discussion. 
First, according to the library of knowledge proposed by 
developmental psychologists, children demonstrated a 
qualitatively different cognitive ability depending on their 
maturity (i.e., developmental stages). The meta-cognitive 
skills of elementary students were not commensurate with 
those of secondary school students; i.e., while secondary 
students may well have benefitted from doing homework, 
elementary student were not developmentally ready to reap 
any benefits from doing homework due to their limited 
attention span, learning strategy, ability to regulate their 
study habits, and time management skill, etc. Second, the 
attitudes about homework were noticeably different from 
teachers of elementary to that of secondary schools. Coopers 
(2007) found that one of the most prominent reasons of 
assigning homework in elementary school was 
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communicating with parents as to what they were doing at 
school and helping the students to learn self-discipline and 
time management skills, while secondary school teachers 
used the homework opportunity to extend, apply, and 
integrate the cognitive knowledge that had been taught 
during class lessons. It was obvious that the self-discipline 
and time management skills were almost never to be tested 
within standardized tests, as compared to the cognitive skills 
of comprehending, applying, and synthesizing, etc.. 
Therefore, the homework practice of the current study school 
seemed to be appropriate and adequate overall, particularly 
considering the students’ developmental level and 
afore-referenced research findings. 


5. Conclusion 

Examining prominent factors of effective homework 
prescriptions and practices of a well-performing middle 
school in the mid-western region of the United States, gave 
us a glimpse into at least one variable among many when one 
was trying to fully understand the complexities of a school 
system. This study offered the prescription and practices 
used by teachers in a middle school that proved to be 
successful on the academic side of cognitive student 
performance as well as on the affective side of collegiality 
among teachers, parents and students. The current study was 
driven by the goal of developing a conceptual protocol and 
applicable model of evaluating homework practices for its 
adequacy and efficacy. Data collected included student and 
parent surveys, teacher homework philosophies, sample 
homework assignments, and homework hallway charts. The 
six prominent contributing factors of adequate and effective 
homework practices were identified: grade-level homework 
coordination, positive perception about homework, 
homework as academically engaged time, motivation of 
doing homework, uniqueness of math homework, and 
ability-matching of homework. Major implications of each 
finding were discussed and deliberated in the light of 
existing homework research findings for its theoretical and 
practical applicability. 

Being open to future replication of the study about 
homework practice, we acknowledged that there were 
limitations to current study. The current study was not a 
typical research study that attempted to explicate the 
relationship between variables or to measure the magnitude 
of treatment effects in an impersonal and quantitative 
scientific way. Rather, the current study was conducted with 
the goal of developing a new model for evaluating 
homework practices in a personal, contextualized, and 
naturalistic way. From the inception of current research, we 
were more interested in the richness of the information we 
illuminated from students, parents, teachers, and school 
administrators than the ability to generalize the current 
findings into other cases or to test specific hypothesis driven 
by particular theories of education. For this reason, we did 
not examine a particular theory nested in homework research 


literatures. Therefore, the limitation of the current study 
should not be considered as non-scientific, rather the 
construct of a different process of qualitative science. 
Overall, this qualitatively designed study might lead us to a 
more complete understanding about adequate and effective 
homework practices, supplementing homework research 
conducted in traditional quantitative approaches. 


Appendix A 


Western Middle School-Western School Corporation 

Parent Survey 

HOMEWORK 

Please circle all appropriate responses concerning 
your child 


Grade 

Team 


Navigators 

Liberty 

Pathfinders 


8 

Explorers 

Freedom 

Universe 


Incredible 

Please circle the letter of your response 

1. How much time on average does your child spend on 
homework every night? 

a. O - 30 minutes 

b. 30 minutes - 1 hour 

c. l hour - U /2 hours 

d. 1 'A hours - 2 hours 

e. More than 2 hours 

2. At what time of the evening does your child usually 
begin homework? 

a. As soon as he/she arrives home from school 

b. After dinner 

c. After other activities 

d. Just before bedtime 

e. Other (Please list) 


3.Where does your child most often do homework? 

a. Kitchen or Dining Room 

b. Bedroom 

c. Living Room 

d. Home Office 

e. Car 

f. School 

g. Other (Please list) 


4. How many of your child’s teachers assign homework 
every night? 

a. 5-6 

b. 3-4 

c. l-2 

5. How much time on average does a teacher give your 
child in class to work on homework? 

a. Less than 5 minutes 

b. 5 - 10 minutes 

c. 10 - 15 minutes 

d. 15 - 20 minutes 

e. More than 20 minutes 
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6. How many nights per week is your child able to finish all 
assigned homework? 

a. 5 nights 

b. 4 nights 

c. 3 nights 

d. 2 nights 

e. l night 

f. O nights 

7. What motivates your child most often to do homework? 

a. Self-satisfaction 

b. Parental approval 

c. Peer competition 

d. Discipline line 

e. Grades 

f. Other (Please list) 


12. What keeps your child from getting homework done at 
home? 

a. Time 

b. Atmosphere 

c. Lack of Help 

d. Other (Please list) 


13.How important do you believe homework is? 

a. Very Important 

b. Somewhat Important 

c. Not Important 

Please place the completed survey in a sealed envelope 
(provided). Send survey with your child to school to be 
placed in an appropriate envelope in your child’s first period 
classroom. 


8.Who usually helps your child at home with homework? 

a. Parent 

b. Friend 

c. Older sibling 

d. No one 

e. Other (please list) 


9. How many days a week does your child have 
PowerTable? 

a. O 

b. l 

c. 2 

d. 3 

e. 4 

f. 5 

10. List all WMS extracurricular activities your child is a 
part of at school. Next to the activity, put how many hours a 
week your child participates in that activity. 


Activity 

Average hours per week 












11. List all activities your child is a part of outside of 
school (non-school related activities). Next to the activity, 
put how many hours a week your child participates in that 
activity. 


Table 1 . Adopted from Cooper’s comprehensive homework model (2001 
& 2007) 


Distinctions 

Sub-distinctions 

% of sample 
assignments 

Amount: Total amount of time spent 

Frequency 


on assignments per night or per week 

Length 


Purpose: the reasons the homework 

Practice 

30 

assignments are given 

Preparation 

7 


Extension 

26 


integration 

37 

Skill area used: the homework 

Writing 

7 

assignments emphasize writing, 

Reading 

65 

reading, or retention and memory 

Memory/Retention 

28 

Degree of individualization: 

Individual student 

4 

homework assignments can be 

Groups of students 

96 

geared to the needs of individual 
student or groups of students 



Student choice: homework 

Compulsory 

100 

assignment can be provided with 

Voluntary 

0 

students choice in either of the two 
options: compulsory with task 
options or voluntary 



Completion deadline: homework 

Long-term 

70 

assignments can be either long-term 

Short-term 

30 

or short term 



Social context: homework 

Independent 

87 

assignments can be geared to student 

Assisted 

0 

to work on independently, assisted, 

Group 

13 

or in a group 
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